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Early Care and Education Research Resources: 

Social-Emotional Development (Annotated Version) 

The Child Care and Early Education Research Connections collection catalogs resources that 

researchers, policymakers, and other professionals find and use for child care and early education 

research. The items outlined in this resource list examine social-emotional development in early 

care and education (ECE). They were published between 2016 and 2022 in the United States and 

are categorized by research topic. 

This resource list contains a sampling of the research housed in the Research Connections 

collection. We have provided a topical curated list of additional resources in the Research 

Connections library for further reading. You may find additional resources in the Research 

Connections library by searching for keywords such as “social-emotional” or “self-regulation.” 

Resource List Topics  

Topics in this research resource include the following: 

▪ Child social-emotional outcomes 

▪ Developing social-emotional policies 

▪ Strategies and interventions promoting social-emotional development 

Child Social-Emotional Outcomes 

Home Grown. (n.d.). Home-based care and child development: Generations of kids get their 

smarts and their resilience in home-based child care. 

https://homegrownchildcare.org/wp-

content/uploads/2022/05/homegrownarticle_3.pdf 

“Home-based care supports young children’s development, whatever their age or stage, because it 

provides the sense of security and attachment that babies crave, optimal cognitive and social-

emotional development in 2-year olds, and important kindergarten readiness mindsets and skills for 

3–5 year olds. Home-based caregivers with long experience, supplemented by coursework and 

training in child development, often keep children for the entire stretch from 0–5.” 

Iruka, I. U., Curenton, S. M., Sims, J., Harris, K., & Ibekwe-Okafor, N. (2021). Ethnic-racial 

identity formation in the early years. Hunt Institute. 

https://www.researchgate.net/profile/Stephanie-

Curenton/publication/357538567_ETHNIC-

RACIAL_IDENTITY_FORMATION_IN_THE_EARLY_YEARS/links/61d34c4bda5d105e5

519170d/ETHNIC-RACIAL-IDENTITY-FORMATION-IN-THE-EARLY-YEARS.pdf 

“Children’s ethnic-racial identity formation is a critical aspect of their development and has 

implications across the lifespan. However, there has been limited attention to children’s ethnic-

racial identity formation, especially among young children of color. This paper provides the current 

evidence of ethnic-racial identity formation in the early years (ages 0–8). Guided by the literature 

https://researchconnections.org/childcare/resources/137006
https://researchconnections.org/childcare/resources/137006
https://researchconnections.org/childcare/resources/136876
https://researchconnections.org/childcare/resources/136876
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primarily focused on older age youth, there is growing evidence of the importance of ethnic-racial 

identity for young children’s cognitive and social-emotional development, school engagement and 

success. The early years are a sensitive period for the formation of positive ethnic-racial 

identification because it is during these years that personality is first formed, so this is an 

opportunity to grow the evidence and, more importantly, include it as a critical outcome for 

children’s healthy development and an area for inclusion on national, state, and local indicators of 

child well-being and worthy of intervention and support. In addition to noting gaps and opportunities 

for innovation, we call on the need for a cohesive infrastructure, such as a research-practice 

partnership, focused on developing and implementing a plan that strengthens the research 

evidence while also integrating ethnic-racial identity and factors that support this outcome in quality 

rating systems and standards and professional development systems.” 

Lee, S. Y., Kim, R., Rodgers, J., & Subramanian, S. (2022). Assessment of heterogeneous 

Head Start treatment effects on cognitive and social-emotional outcomes. Scientific 

Reports, 12(1), Article 6411. https://doi.org/10.1038/s41598-022-10192-1 

“Head Start is a federally funded, nation-wide program in the U.S. for enhancing school readiness 

of children aged 3–5 from low-income families. Understanding heterogeneity in treatment effects 

(HTE) is an important task when evaluating programs, but most attempts to explore HTE in Head 

Start have been limited to subgroup analyses that rely on average treatment effects by subgroups. 

This study applies an extension of multilevel modelling, complex variance modelling, to data from a 

randomized controlled trial of Head Start, Head Start Impact Study (HSIS). The treatment effects 

on the variance, in addition to the mean, of nine cognitive and social-emotional outcomes were 

assessed for 4,442 children aged 3–4 years who were followed until their 3rd grade year. Head 

Start had positive short-term effects on the means of multiple cognitive outcomes while having no 

effect on the means of social-emotional outcomes. Head Start reduced the variances of multiple 

cognitive and one social-emotional outcomes, meaning that substantial HTE exists. In particular, 

the increased mean and decreased variance reflect the ability of Head Start to improve the 

outcomes and reduce their variability. Exploratory secondary analyses suggested that larger 

benefits for children with Spanish as a primary language and low parental educational level partly 

explained the reduced variability, but the HTE remained and the variability was reduced even within 

these subgroups. Routinely monitoring the treatment effects on the variance, in addition to the 

mean, would lead to a more comprehensive program evaluation that describes how a program 

performs on average and on the entire distribution.” 

O'Conner, R., De Feyter, J. J., Carr, A., Luo, J. L., & Romm, H. (2017). A review of the 

literature on social and emotional learning for students ages 3–8: Outcomes for 

different student populations and settings (part 4 of 4) (REL 2017-248). Regional 

Educational Laboratory Mid-Atlantic. 

https://ies.ed.gov/ncee/edlabs/regions/midatlantic/pdf/REL_2017248.pdf 

“Social and emotional learning (SEL) is the process by which children and adults learn to 

understand and manage emotions, maintain positive relationships, and make responsible 

decisions. This is the fourth in a series of four related reports about what is known about SEL 

programs for students ages 3–8. The report series addresses four issues raised by the Regional 

Educational Laboratory (REL) Mid-Atlantic's Early Childhood Education Research Alliance: 

characteristics of effective SEL programs (part 1), implementation strategies and state and district 

policies that support SEL programming (part 2), teacher and classroom strategies that contribute to 

social and emotional learning (part 3), and outcomes of social and emotional learning among 

different student populations and settings (part 4). This report presents the outcomes of social and 

emotional learning in different student populations and settings.” 

https://researchconnections.org/childcare/resources/136731
https://researchconnections.org/childcare/resources/136731
https://researchconnections.org/childcare/resources/33529
https://researchconnections.org/childcare/resources/33529
https://researchconnections.org/childcare/resources/33529
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Ostrov, J. M., Kamper-DeMarco, K. E., Blakely-McClure, S. J., Perry, K. J., & Mutignani, L. 

(2019). Prospective associations between aggression/bullying and adjustment in 

preschool: Is general aggression different from bullying behavior? Journal of Child 

and Family Studies, 28, 2572–2585. https://doi.org/10.1007/s10826-018-1055-y 

“In the current paper, two short-term longitudinal studies were conducted to examine relational 
aggression and relational bullying as differential predictors of relational victimization and health-
related outcomes (i.e., social maladjustment problems). In Study 1, teachers completed reports of 
preschoolers' (N = 124; [mean] age = 44.88 months; SD = 4.52; 41.1% girls) physical and relational 
aggression, bullying behavior, and peer victimization at two time points. Hierarchical models 
revealed that, consistent with study hypotheses, relational aggression but not relational bullying 
predicted increases in relational victimization. Study 2 (N = 105; [mean] age = 46.78 months; SD = 
7.47; 52.4% girls) improved upon several limitations of Study 1 by having multiple informants and 
addressing collinearity concerns. Specifically, two variables were created, relational severity and 
relational directionality, reflecting the commonalities and differences between relational aggression 
and relational bullying respectively. Results of Study 2 generally replicated the overall pattern of 
findings of Study 1 with a more conservative model. Results indicated that relational directionality 
tended to be negatively associated with increases in social maladjustment problems. These results 
suggest that, relative to relational bullying, relational aggression tended to be associated with 
increases in social maladjustment problems. These findings provide support for distinguishing 
between subtypes of both aggression and bullying behavior (i.e., physical and relational) in the 
developmental literature.” 

Schmitt, S. A., Finders, J. K., Duncan, R. J., Korucu, I., Bryant, L. M., Purpura, D. J., & 

Elicker, J. (2021). Examining transactional relations between behavioral self-regulation 

and social-emotional functioning during the transition to kindergarten. Developmental 

Psychology, 57(12), 2093-2105. https://doi.org/10.1037/dev0001266 

“The present study examined longitudinal associations between behavioral self-regulation and 

social-emotional functioning across four waves of measurement during the transition from 

preschool to kindergarten in a low-income sample. Participants included two cohorts of children (N 

= 558; 51% male). Children in both cohorts were 4 years old (Cohort 1: M = 4.82 years, SD = .31; 

Cohort 2: M = 4.80 years, SD = .31). Forty-four percent of children were Black, 32% were White, 

13% were Latino, 10% were Multiracial, and 1% were Asian. Monthly income ranged from $0–

5,539 (M = $1,508.18, SD = $892.92). Two statistical methods were used to examine relations 

among constructs. The cross-lagged panel model revealed a mixed pattern of relations between 

behavioral self-regulation and two indicators of social-emotional functioning (social skills and 

behavior problems) over time. There were no significant relations among behavioral self-regulation 

and social-emotional functioning during the preschool year; however, evidence for bidirectional 

associations were found between the spring of preschool and the fall of kindergarten. There were 

no significant relations among behavioral self-regulation and behavior problems at any time point. 

Finally, there were bidirectional relations among social skills and behavior problems in preschool, 

but directional relations emerged after this time point. A second model that included random 

intercepts was also run with the cross-lagged paths. Results from this model indicated that the 

random intercepts between behavioral self-regulation, social skills, and behavior problems were 

significantly related. Implications for future research are discussed.” 

Explore more resources on children’s social-emotional outcomes in this curated list from Research 

Connections. 

https://researchconnections.org/childcare/resources/35842
https://researchconnections.org/childcare/resources/35842
https://researchconnections.org/childcare/resources/136926
https://researchconnections.org/childcare/resources/136926
https://www.researchconnections.org/childcare/search/resources?search_api_fulltext=competence&sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A281
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Developing Social-Emotional Policies 

Delap, S., Nicolaou, K., & Franko, M. (2021). Sustaining & adapting during the pandemic: The 

impact of COVID-19 on children's social-emotional development & learning. Early 

Milestones Colorado. https://earlymilestones.org/wp-content/uploads/2021/11/W2-

Social-Emotional.pdf 

“The COVID-19 pandemic continues to have an impact throughout Colorado’s early childhood 

community. Financial stress, worries about health and safety, and shifting to remote learning each 

took a toll on educators and families with young children. It is essential to understand how 

children’s learning and social-emotional development has been affected. This brief explores 

learning disruptions during the pandemic and their effects on children’s social and emotional well-

being as identified through surveys of child care providers, early educators, and families. These 

findings can help state and local leaders develop the supports families and educators need during 

pandemic recovery.” 

Feigen, D., & Saxton, J. (2020). Include our youngest kids as Texas communities utilize new 

student mental health resources: A guide for school districts, state agencies, 

communities, and families. Texans Care for Children. 

https://static1.squarespace.com/static/5728d34462cd94b84dc567ed/t/5e137072e7b77

f1995472571/1578332277448/pb-youngest-kids-mental-health.pdf 

“This guide focuses on the importance of early education centers providing and supporting the 

mental health of its youngest students in the state of Texas. The authors discuss the recent 2019 

laws passed by the Texas Legislature to strengthen the efforts of supporting young children’s 

academics by also meeting their emotional, behavioral, and safety needs in the early education 

setting.” 

Holochwost, S. J., Gomes, L. A., Propper, C. B., Brown, E. D., & Iruka, I. U. (2021). Child care 

policy as an anti-poverty strategy: The need to address neurophysiological self-

regulation. Policy Insights from the Behavioral and Brain Sciences, 8(2), 208-216. 

https://doi.org/10.1177/23727322211031579 

“High-quality early care and education can mitigate the short- and long-term effects of poverty on 

young children’s development. Therefore, policies that expand access to high-quality early care 

and education can be an effective anti-poverty strategy. A number of programs demonstrably foster 

volitional processes of self-regulation—the capacity to control emotions, thoughts, and behaviors—

among young children in poverty. However, relatively little is known about how the activity of the 

neurophysiological systems that form the interface between brain and body supports these 

processes of self-regulation in early care and education settings. Maximizing the efficacy of early 

care and education as an anti-poverty strategy requires adopting policies to advance three 

interrelated goals: understanding, accommodating, and reconfiguring young children’s 

neurophysiological function in the early care and education environment.” 

Johnson, A. D., Schochet, O. N., Martin, A., Castle, S., Horm, D. M., Phillips, D. A., & Tulsa 

SEED Study Team. (2022). When does 1+1 not equal 2? The relative advantage of 

public school-based pre-k versus Head Start for low-income children's kindergarten 

cognitive and self-regulatory skills. Developmental Psychology, 58(5), 848-865. 

https://doi.org/10.1037/dev0001335 

“The cognitive and self-regulatory outcomes of 362 low-income children were compared between 

those who attended two years of Head Start versus those who attended one year of Head Start 

https://researchconnections.org/childcare/resources/131791
https://researchconnections.org/childcare/resources/131791
https://researchconnections.org/childcare/resources/136481
https://researchconnections.org/childcare/resources/136481
https://researchconnections.org/childcare/resources/136481
https://www.researchconnections.org/childcare/resources/134146
https://www.researchconnections.org/childcare/resources/134146
https://www.researchconnections.org/childcare/resources/134146
https://researchconnections.org/childcare/resources/137086
https://researchconnections.org/childcare/resources/137086
https://researchconnections.org/childcare/resources/137086
https://doi.org/10.1037/dev0001335
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followed by one year of public school-based pre-k. Results showed improved cognitive skills for 

children who transitioned from Head Start to school-based pre-k, but no differences between 

groups in self-regulatory skills. This study draws on data from the Tulsa study of Early Education 

and Development (SEED) cohort. Authors discuss policy implications and recommendations for 

expanding public school-based pre-k, as well as enhancing literacy and math instruction in Head 

Start.” 

Martin, C. P., Russo, J. M., Goldenthal, H., Holley, C., Gouze, K. R., & Williford, A. P. (2021). 

Supporting young children exposed to potentially traumatic events: Implications for 

early care and education policy. Policy Insights from the Behavioral and Brain 

Sciences, 8(2), 119–126. https://doi.org/10.1177/23727322211033880 

“Decades of scientific research clearly demonstrate the pervasive negative consequences of 

trauma exposure on young children’s neurocognitive, psychosocial, and physical development, with 

adverse effects extending into adulthood. In addition, early childhood trauma is now widely 

recognized as a significant public health concern warranting comprehensive intervention. Federal, 

state, and private early care and education (ECE) programs serve a large number of the 0 to 5 

population and can mitigate the harmful consequences of trauma exposure for children’s health 

and well-being. The literature on early childhood trauma should guide the creation of policies that 

strengthen ECE, enabling the delivery of high-quality, equitable, trauma-informed care to young 

children prior to formal school entry.” 

National Center for Pyramid Model Innovations. (2020). The Pyramid Model for Promoting 

Social Emotional Competence in Infants and Young Children: Implementing 

evidence-based promotion, prevention, and intervention practices in early care and 

education programs. 

https://childcareta.acf.hhs.gov/sites/default/files/public/ncpmi_resource_guide_final

_508_compliant.pdf 

“This document provides an overview of the Pyramid Model for Promoting Social and Emotional 

Competence in Infants and Young Children and looks at state implementation strategies, 

highlighting examples from Wisconsin and Florida.” 

O'Conner, R., De Feyter, J. J., Carr, A., Luo, J. L., & Romm, H. (2017). A review of the 

literature on social and emotional learning for students ages 3–8: Implementation 

strategies and state and district support policies (part 2 of 4) (REL 2017-246). 

Regional Educational Laboratory Mid-Atlantic. 

https://ies.ed.gov/ncee/edlabs/regions/midatlantic/pdf/REL_2017246.pdf 

“Social and emotional learning (SEL) is the process by which children and adults learn to 

understand and manage emotions, maintain positive relationships, and make responsible 

decisions. This is the second in a series of four related reports about what is known about SEL 

programs for students ages 3–8. The report series addresses four issues raised by the Regional 

Educational Laboratory (REL) Mid-Atlantic's Early Childhood Education Research Alliance: 

characteristics of effective SEL programs (part 1), implementation strategies and state and district 

policies that support SEL programming (part 2), teacher and classroom strategies that contribute to 

social and emotional learning (part 3), and outcomes of social and emotional learning in different 

student populations and settings (part 4). This report offers guidance on program implementation 

and identifies trends in integrating this learning at the state, district, and school levels.” 

Reyes, C. R., & Gilliam, W. S. (2021). Addressing challenging behaviors in challenging 

environments: Findings from Ohio's early childhood mental health consultation 

https://www.researchconnections.org/childcare/resources/135556
https://www.researchconnections.org/childcare/resources/135556
https://researchconnections.org/childcare/resources/39031
https://researchconnections.org/childcare/resources/39031
https://researchconnections.org/childcare/resources/39031
https://researchconnections.org/childcare/resources/39031
https://researchconnections.org/childcare/resources/33527
https://researchconnections.org/childcare/resources/33527
https://researchconnections.org/childcare/resources/33527
https://researchconnections.org/childcare/resources/130396
https://researchconnections.org/childcare/resources/130396
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system. Development and Psychopathology, 33(2), 634–646. 

https://doi.org/10.1017/S0954579420001790 

“Early childhood mental health consultation (ECMHC) has been promoted by the federal 

government as a promising model for reducing early childhood expulsions and suspensions and is 

now implemented by numerous states. Despite growing ECMHC proliferation, this study is only the 

second randomized controlled trial of ECMHC, extending the methodologies of the first to include 

assessment of effects on random peers. Classrooms were assigned randomly to treatment or 

waitlist-control condition (n = 51 classrooms, 57 preschool teachers, and 190 preschoolers). 

Evaluation measures were collected at both pretreatment and posttreatment, following 

approximately six consultation visits. Classroom and teacher outcomes were evaluated with 

ordinary least squares regressions, while hierarchical linear modeling was used to evaluate child-

level outcomes, accounting for the nested study design. Treatment children (both the target 

children who prompted the referral for ECMHC and random peers) evidenced significant 

improvements in social and emotional skills. Promising trend findings were noted for child behavior 

problem reduction and teacher pedagogical approach and locus of control. No significant effects 

were found on likelihood of expulsion and classroom mental health climate. This is the first ECMHC 

to demonstrate effects on nontarget peers in a rigorous randomized controlled trial. Programmatic 

and methodologic limitations and implications are discussed.” 

Salim, K. B., Kilmer, R., Cook, J., Armstrong, L. M., Gadaire, A. P., Simmons, C. J., Morris, V. 

G., Thiery, T. L., Babb, M. J., Day, P. W., Messinger, L. G., & Larson, J. C. (2021). 

Examining the relationships between data guided innovations and pre-k students' 

social-emotional development. Journal of Community Psychology. Advance online 

publication. https://doi.org/10.1002/jcop.22719 

“The present study examined the effects of data‐guided innovations on students’ social‐emotional 

(SE) development within prekindergarten settings. Specifically, this study examined the effects of a 

pilot effort that sought to improve instructional quality through the use of structured classroom 

observations by coaches to help support teacher implementation of curricula and evidence‐based 

practices. In addition, teachers used formative assessments of students’ SE functioning to guide 

and individualize their instruction. To examine the effects of the multicomponent intervention, this 

study compared the SE functioning of students across three conditions: (1) students whose 

teachers received no data‐guided innovations; (2) students whose teachers received SE formative 

assessments; and (3) students whose teachers received both SE formative assessments and 

performance‐based feedback using structured classroom observations. Students whose teachers 

received both SE formative assessments and performance‐based feedback using structured 

classroom observations evidenced significantly greater SE competencies than those in the control 

group. Additionally, students whose teachers just received SE formative assessments evidenced 

greater SE competencies than those in the control group, however, the differences were not 

significant. Results indicate the potential value of these data‐guided innovations for improving 

prekindergarten student outcomes such as SE development and point to the next steps for future 

research.” 

Shivers, E. M., Gal-Szabo, D., & Meaney, C. (2019). Evaluation of Alameda County Behavioral 

Health Early Childhood Mental Health Consultation standards of practice training 

and technical assistance pilot. Indigo Cultural Center, Institute for Child 

Development Research and Social Change. https://www.iecmhc.org/wp-

content/uploads/2020/12/ACBH-ECMHC-SOP-Evaluation-Report-.pdf 

“The goal for this study was to pilot an evaluation that met several objectives: (1) to determine 

whether the delivery of training and technical assistance for ACBH’s EMCHC Standards of Practice 

https://researchconnections.org/childcare/resources/130396
https://researchconnections.org/childcare/resources/131716
https://researchconnections.org/childcare/resources/131716
https://researchconnections.org/childcare/resources/130846
https://researchconnections.org/childcare/resources/130846
https://researchconnections.org/childcare/resources/130846
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met its stated objectives; (2) to inform Alameda County ACBH’s technical assistance and 

Standards of Practice in terms of ongoing design and implementation; (3) to add to the field of 

literature on effective strategies for infant and early childhood mental health consultation; and (4) to 

provide findings that could guide Alameda County and other communities’ and states’ efforts to 

build a comprehensive system of ECMHC standards in order to align multiple EMCHC grantees 

and impact the system in a more coordinated fashion. Specific research questions are as follows: 

(1) Was there growth on key outcomes after mental health consultants implemented infrastructure 

components as detailed in the ECMHC Standards of Practice? (2) How did participants rate and 

reflect on their experiences with the ECMHC Standards of Practice implementation?” 

Tamagni, A. L., & Wilson, A. M. (2020). Discipline policies and preschool special education 

students' personal—social skills. Journal of Educational Research and Practice, 

10(1), 41–54. https://doi.org/10.5590/JERAP.2020.10.1.03 

“Preschool special education students’ lack of personal–social skills is affecting their kindergarten 

readiness and placing them at risk for exposure to school discipline in a large school district in the 

Southeastern United States. The purpose of this quantitative investigation was to examine the 

relationship between the quality of school discipline policies and personal-social skills of preschool 

special education students within the focus district. Data collection included archived personal-

social skills scores, as measured by the Battelle Developmental Inventory–2 (BDI-2), of 354 

preschool special education students. Four trained educators rated the effectiveness of the 

schools’ discipline policies using the Teaching and Guidance Policy Essentials Checklist 

(TAGPEC). Preschool special education students’ personal-social skills were measured using the 

BDI-2, and discipline policies were measured using the TAGPEC. Findings from simple linear 

regression analysis indicated no significant relationship between the TAGPEC ratings and 

students’ BDI-2 scores. The personal-social skills for students in Title I and non-Title I schools (n = 

96 students per group) were compared while controlling for TAGPEC ratings, but results showed 

no statistically significant differences. The average quality of the discipline policies was rated as 

inadequate overall. A policy recommendation was developed to encourage effective discipline 

policies and create a supportive school environment to promote positive social behaviors of all 

students, including the youngest and most vulnerable.” 

University of Texas at Austin, Child and Family Research Partnership, Prenatal-to-3 Policy 

Impact Center. (2020). Prenatal-to-3 policy clearinghouse evidence review: Child 

care ratios (ER 0920.012A). https://pn3policy.org/wp-

content/uploads/2020/07/ER.0920.012A_ChildCareRatios.pdf 

“More rigorous research is needed to build the evidence base on the impact that lower child-to-

caregiver ratios have on children’s development, health, and safety in early care and education 

settings, particularly in the infant and toddler years. The few causal studies identified for this review 

suggest mixed impacts, but the observational research conducted up to this point is promising, and 

it suggests that lower ratios and smaller group sizes may lead to more positive caregiving, better 

cognitive outcomes, and fewer illnesses among children.” 

Explore more resources on developing social-emotional policies in this curated list from 

Research Connections. 

Strategies and Interventions Promoting Social-Emotional 
Development 

Beauchesne, M. A., Farquharson, P. E., & Beauchemin, P. (2017). Buddies not bullies: An 

https://researchconnections.org/childcare/resources/127766
https://researchconnections.org/childcare/resources/127766
https://researchconnections.org/childcare/resources/136691
https://researchconnections.org/childcare/resources/136691
https://www.researchconnections.org/childcare/search/resources?search_api_fulltext=&sort_bef_combine=rscfld_resource_date_internal_datefld_DESC&items_per_page=50&f%5B0%5D=publication_date%3A%28min%3A2016%2Cmax%3A2022%29&f%5B1%5D=topic%3A393
https://researchconnections.org/childcare/resources/33696
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approach to bullying prevention education in preschool children, their families and 

the community. Nursing Children and Young People, 29(3), 41–45. 

https://doi.org/10.7748/ncyp.2017.e843 

“Bullying is a traumatic event and has been observed among children as young as four years old. 

We have designed the Buddies Not Bullies initiative, which is a series of projects to help preschool 

children protect themselves from bullying. We also designed projects to educate the families of 

these preschool children and their community on the effects of bullying. The Buddies Not Bullies 

initiative promotes social-emotional development and discourages behaviours that might lead to 

bullying. In this article, the initiatives designed to engage preschool children and raise awareness, 

including an interactive puppet show, are outlined. The authors also discuss how they evaluated 

the success of these projects and the implications for all professionals caring for young children.” 

Davidson, K., & Roopnarine, J. L. (2021). Ethnic-racial socialization in early childhood: 

Effects of parent-teacher congruency on children's social and emotional 

development. Early Child Development and Care, 1-15. 

https://doi.org/10.1080/03004430.2021.1967948 

“Using propositions within critical race theory, this study examined differences between parent and 

teacher engagement in ethnic-racial socialization and links between parent-teacher congruence in 

ethnic/racial socialization and children’s social and emotional development across racial and ethnic 

groups. The participants were 59 parents or guardians and their preschool-aged children from 

diverse ethnic-racial backgrounds and 12 Head Start teachers. Parents used ethnic-racial 

socialization more than teachers; parents and teachers used egalitarian messages most frequently. 

Bayesian analyses revealed significant ethnic-racial group differences in parents’ use of egalitarian, 

preparation for bias and cultural socialization messages. Gender and race had significant impacts 

on teacher-reported protective factors. Mismatch in parent–teacher levels of egalitarian and cultural 

socialization were evident predictors of lower social-emotional functioning in children. Findings 

highlight the importance of ethnic-racial socialization in Head Start children’s early social 

development and may be useful in informing early childhood practices relating to cultural 

continuity.” 

Ernst, J. A., & Budnik, L. (2022). Fostering empathy for people and animals: An evaluation of 

Lake Superior Zoo's Nature Preschool. International Journal of Early Childhood 

Environmental Education, 9(2), 3–16. 

“In light of the significance of empathy in prosocial and conservation behavioral contexts, and with 

its relevance to social-emotional learning, which is an emphasis in early childhood education, 

empathy is a timely and meaningful construct to study within the context of nature preschools. 

Thus, a program evaluation was conducted to explore the potential of a nature preschool, and 

specifically a zoo-based nature-preschool, to foster children’s empathy. This was a small-scale 

evaluation, conducted with 10 preschool participants. Yet it suggests the potential for supporting 

children’s empathy through a zoo-based nature preschool, as data indicate children’s emotional 

sharing and empathic concern significantly increased across the three contexts of with humans, 

non-wildlife animals, and wildlife. Cognitive perspective-taking significantly increased in the context 

of humans, but not in animal contexts. Implications for further research are discussed.” 

Gao, Q., Hall, A. H., Linder, S. M., Leonard, A., & Qian, M. (2022). Promoting Head Start dual 

language learners' social and emotional development through creative drama. Early 

Childhood Education Journal, 50(5), 761–771. https://doi.org/10.1007/s10643-021-

01198-x 

“The demographic landscape in the United States is changing rapidly, and early childhood 
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programs are experiencing an increase in the enrollment of Dual Language Learners (DLLs). The 

current study employed a mixed-methods case study design to explore the impact of creative 

drama on Head Start DLLs’ social and emotional development. Six DLLs enrolled in a Head Start 

center participated in the 9-week creative drama intervention. Quantitative data showed that 

participants’ social and emotional skills improved significantly after the intervention. Qualitative data 

further revealed that participants demonstrated improvements in social interactions, including 

increased confidence, enhanced cooperation skills, and better emotion management. Overall, the 

findings from the current study suggest that creative drama is a promising strategy for Head Start 

DLLs to increase their social and emotional competence.” 

Hall, T. (2020). Review of experimental social behavioral interventions for preschool 

children: An evidenced-based synthesis. SAGE Open, 10(1). 

https://doi.org/10.1177/2158244019899420 

“Preschool students are expelled from educational settings at higher rates than any other students, 

and this may serve to be problematic across their lifespan. One of the primary reasons reported is 

due to their display of social behavioral problems within the preschool classroom. A historical 

review of social behavioral interventions for preschool children in classroom settings was provided. 

Moreover, a meta-analysis of recent evidence-based social behavioral interventions for children 

with and without disabilities in preschool classrooms was conducted. In addition, 10 research 

questions were addressed that included the identification of studies using the most rigorous 

designs. Results from 14 studies in 12 peer-reviewed journals (2007–2017) were provided that 

indicated variations in range and scientific rigor with two studies meeting the highest standards of 

rigor. Suggestions for future research were offered.” 

Lemberger-Truelove, M. E., Carbonneau, K. J., Atencio, D. J., Zieher, A. K., & Palacios, A. F. 

(2018). Self-regulatory growth effects for young children participating in a combined 

social and emotional learning and mindfulness-based intervention. Journal of 

Counseling & Development, 96(3), 289–302. https://doi.org/10.1002/jcad.12203 

“The authors analyzed findings from a counselor-delivered social and emotional learning and 

mindfulness-based intervention with twenty-three 3- and 4-year-olds from economically 

disadvantaged backgrounds. Using a multilevel modeling approach to illustrate students' growth 

across multiple behavioral observations in a randomized controlled design, the authors found that 

the treatment group exhibited more self-regulatory-related behaviors on days when the intervention 

occurred. Qualitative analyses revealed that the students adopted kindness language consistent 

with the intervention. Implications for practice are suggested.” 

McLeod, B. D., Sutherland, K. S., Martinez, R. G., Conroy, M. A., Snyder, P. A., & Southam-

Gerow, M. A. (2017). Identifying common practice elements to improve social, 

emotional, and behavioral outcomes of young children in early childhood 

classrooms. Prevention Science, 18(2), 204-213. https://doi.org/10.1007/s11121-016-

0703-y 

“Educators are increasingly being encouraged to implement evidence-based interventions and 

practices to address the social, emotional, and behavioral needs of young children who exhibit 

problem behavior in early childhood settings. Given the nature of social-emotional learning during 

the early childhood years and the lack of a common set of core evidence-based practices within the 

early childhood literature, selection of instructional practices that foster positive social, emotional, 

and behavioral outcomes for children in early childhood settings can be difficult. The purpose of 

this paper is to report findings from a study designed to identify common practice elements found in 

comprehensive intervention models (i.e., manualized interventions that include a number of 
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components) or discrete practices (i.e., a specific behavior or action) designed to target social, 

emotional, and behavioral learning of young children who exhibit problem behavior. We conducted 

a systematic review of early childhood classroom interventions that had been evaluated in 

randomized group designs, quasi-experimental designs, and single-case experimental designs. A 

total of 49 published articles were identified, and an iterative process was used to identify common 

practice elements. The practice elements were subsequently reviewed by experts in social-

emotional and behavioral interventions for young children. Twenty-four practice elements were 

identified and classified into content (the goal or general principle that guides a practice element) 

and delivery (the way in which a teacher provides instruction to the child) categories. We discuss 

implications that the identification of these practice elements found in the early childhood literature 

has for efforts to implement models and practices.” 

Mondi, C. F., Giovanelli, A., & Reynolds, A. J. (2021). Fostering socio-emotional learning 

through early childhood intervention. International Journal of Child Care and 

Education Policy, 15, Article 6. https://doi.org/10.1186/s40723-021-00084-8 

“The present paper reviews the most methodologically rigorous research that is available on the 

relationship between preschool intervention and SEL.” 

Natale, R., Kolomeyer, E., Robleto, A., Jaffery, Z., & Spector, R. (2020). Utilizing the RE-AIM 

framework to determine effectiveness of a preschool intervention program on 

social-emotional outcomes. Evaluation and Program Planning, 79, Article 101773. 

https://doi.org/10.1016/j.evalprogplan.2019.101773 

“Social-emotional issues in preschoolers continue to be an area of concern across the nation. 

Models to determine effective implementation practices are needed. The Reach, Effectiveness, 

Adoption, Implementation, Maintenance (RE-AIM) framework is one model that can be used to 

evaluate program implementation in preschool settings. The Jump Start program provided short-

term intervention to children in low-income preschools from multiethnic backgrounds. The goal was 

to promote prosocial behaviors while minimizing problem behaviors. Various evidenced-based 

practices (i.e., I Can Problem Solve, play therapy, Pyramid Model) were utilized. 305 children from 

73 childcare centers participated in the program. The majority of participants were from ethnic 

minority backgrounds and resided in high-poverty areas of the county. The RE-AIM framework was 

utilized to determine program outcomes. Results showed successes on each level of RE-AIM with 

an at-risk population. The Jump Start program significantly increased positive behaviors and 

decreased challenging behaviors in preschool-aged children. Results indicated medium to large 

effect sizes. One year following program participation, the majority of children who participated in 

the program were at decreased risk of special education services and expulsion.” 

National Center for Pyramid Model Innovations. (2018). What is Infant Early Childhood 

Mental Health Consultation? National Center for Pyramid Model Innovations; Special 

Education Programs. https://challengingbehavior.cbcs.usf.edu/docs/What-is-

IECMHC.pdf 

“This brief discusses the prevention-based service, Infant Early Childhood Mental Health 

Consultation (IECMHC), which matches professionals who work with young children and families 

with mental health care providers. The goal of the consultation service is to develop strategies for 

adults to strengthen and support mental health, and healthy social and emotional development of 

young children before intervention is necessary.” 

O'Conner, R., De Feyter, J. J., Carr, A., Luo, J. L., & Romm, H. (2017). A review of the 

literature on social and emotional learning for students ages 3-8: Characteristics of 

effective social and emotional learning programs (part 1 of 4) (REL 2017-245). 
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Regional Educational Laboratory Mid-Atlantic. 

https://ies.ed.gov/ncee/edlabs/regions/midatlantic/pdf/REL_2017245.pdf 

“Social and emotional learning (SEL) is the process by which children and adults learn to 

understand and manage emotions, maintain positive relationships, and make responsible 

decisions. This is the first in a series of four related reports about what is known about SEL 

programs for students ages 3–8. The report series addresses four issues raised by the Regional 

Educational Laboratory (REL) Mid-Atlantic's Early Childhood Education Research Alliance: 

characteristics of effective SEL programs (part 1), implementation strategies and state and district 

policies that support SEL programming (part 2), teacher and classroom strategies that contribute to 

social and emotional learning (part 3), and outcomes of social and emotional learning among 

different student populations and settings (part 4). This report identifies key components of 

effective SEL programs and offers guidance on selecting programs.” 

O'Conner, R., De Feyter, J. J., Carr, A., Luo, J. L., & Romm, H. (2017). A review of the 

literature on social and emotional learning for students ages 3–8: Teacher and 

classroom strategies that contribute to social and emotional learning (part 3 of 4) 

(REL 2017-247). Regional Educational Laboratory Mid-Atlantic. 

https://ies.ed.gov/ncee/edlabs/regions/midatlantic/pdf/REL_2017247.pdf 

“Social and emotional learning (SEL) is the process by which children and adults learn to 

understand and manage emotions, maintain positive relationships, and make responsible 

decisions. This is the third in a series of four related reports about what is known about SEL 

programs for students ages 3–8. The report series addresses four issues raised by the Regional 

Educational Laboratory (REL) Mid-Atlantic's Early Childhood Education Research Alliance: 

characteristics of effective SEL programs (part 1), implementation strategies and state and district 

policies that support SEL programming (part 2), teacher and classroom strategies that contribute to 

social and emotional learning (part 3), and outcomes of social and emotional learning among 

different student populations and settings (part 4). This report provides educators with teacher and 

classroom strategies to promote social and emotional learning.” 

Schmitt, S. A., Lewis, K. M., Duncan, R. J., Korucu, I., & Napoli, A. R. (2018). The effects of 

Positive Action on preschoolers' social-emotional competence and health 

behaviors. Early Childhood Education Journal, 46(1), 141–151. 

https://doi.org/10.1007/s10643-017-0851-0 

“Children from low-income families are at greater risk for poor social-emotional development and 

physical health and may be in need of intervention. This study examined the extent to which the 

Positive Action (PA) preschool lessons improved low-income children's social-emotional 

competence and health behaviors. Mixed findings emerged with regard to whether the lessons 

facilitated growth in child outcomes. Results showed positive effects of PA on children's directly 

assessed social problem-solving skills and their parent-rated social-emotional competence and 

health behaviors. Unexpectedly, program effects on teacher ratings of social-emotional 

competence were in the opposite direction. These findings provide preliminary evidence that PA 

may be effective in promoting positive social-emotional and health behavior outcomes for children, 

particularly when outcomes are assessed directly and by parents.” 

Sheridan, S. M., Knoche, L., Boise, C. E., Moen, A. L., Lester, H., Edwards, C. P., 

Schumacher, R. E., & Cheng, K. (2019). Supporting preschool children with 

developmental concerns: Effects of the Getting Ready intervention on school-based 

social competencies and relationships. Early Childhood Research Quarterly, 48, 

303–316. https://doi.org/10.1016/j.ecresq.2019.03.008 
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“The current study reports the results of a randomized controlled trial examining the impact of the 

Getting Ready parent engagement intervention on young children’s social-emotional competencies 

and the quality of the student-teacher and parent-teacher relationships. Participants were 267 

preschool-aged children and their parents, as well as 97 preschool teachers. All children attended 

publicly funded preschool programs and were low income. In addition, all were considered 

educationally at risk due to developmental concerns in the areas of language, cognition and/or 

social-emotional development. Parent and teacher surveys were administered twice per academic 

year (fall and spring) for two academic years. Findings indicated that children in the treatment 

group were rated by their teachers to have greater improvement in social skills over two years of 

preschool as compared to their peers in the comparison condition. Teachers in the treatment 

condition reported significantly greater increases in their relationships with children as compared to 

children in the comparison group. Teachers in the intervention group also reported significant 

increases in their overall relationships with parents. The current findings illustrate the efficacy of 

Getting Ready at improving the social skills and important relationships for preschool children 

experiencing developmental risk.” 

Explore more resources on strategies and interventions to promote healthy social-emotional 

development in this curated list from Research Connections. 
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