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D ef i n i t i o n  o f  A u t h e nt i c  
A s s e s s me nt  
◦“The systematic recording of developmental 
observations over time about the naturally 
occurring behaviors and functional 
competencies of young children in daily 
routines by familiar and knowledgeable 
caregivers in the child’s life” (Bagnato & Yeh 
Ho, 2006, p. 29) 
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A u t h e nt i c  a s s e s s me nt  ca n  
i m p rove  q u a l i t y  

 Ana lyze  ch i ldren’s  behav ior  for  patterns  and themes  

 Use  data  to  make dec is ions  a b o u t  i n d i v i d u a l  c h i l d re n ’s  
c u r r i c u l a r,  i n st r u c t i on a l ,  o r  i nte r ve nt i o n  n e e d s  

 C oo p e rat i ve ,  co l l a b orat i ve ,  on go i n g  p ro c e s s  

 Re p or t  d ata  to  key  s ta ke h o l d e rs  ( p a re nt s ,  o t h e r  p rog ra m 
sta f f )  

  



Ea r l y  C h i l d h o o d  A s s e s s me nt  
Pro j e c t  

 P ro j e c t  G o a l :  To  p ro m o t e  a n d  s u p p o r t  t h e  u s e  o f  a u t h e n t i c  
a s s e s s m e n t  i n  e a r l y  c a re  a n d  e d u c a t i o n  h o m e  a n d  c e n t e r -
b a s e d  s e t t i n g s  
◦ Survey and interviews 
◦ Creation of 11 modules  
◦ Evaluate implementation of the trainings 

 O n l i n e  Ea r l y  Ed u c a t o r  S u r ve y :   
◦ Purpose: Identify the gaps in knowledge and skills experienced by early educators across the 

early care and education field 
◦ How do early educators use authentic assessment practices in their teaching and caregiving? 
◦ What do they perceive as the successes and barriers to fully implementing authentic assessment in 

their setting? 

 



Met h o d  
 S a m p l e :  E a r l y  e d u c a t o r s  w o r k i n g  w i t h  c h i l d r e n  a g e s  0 - 5  i n  
c o m m u n i t y - b a s e d  c e n t e r s ,  s c h o o l - b a s e d  s e t t i n g s  ( i n c l u d i n g  e a r l y  
c h i l d h o o d  s p e c i a l  e d u c a t o r s  a n d  f a m i l y  e d u c a t o r s ) ,  H e a d  S t a r t  a n d  
h o m e - b a s e d  c a r e  ( H B C )  

 

 R e c r u i t m e n t :  S u r v e y  d i s t r i b u t e d  b y  s t a t e w i d e  s t a ke h o l d e r  g r o u p s  
◦ N=599  
◦ N=226 HBC 
◦ N=169 center-based providers 
◦ N=146 school-based teachers 
◦ N=58 Head Start teachers 

 



D e mo g ra p h i c s  
 V i r t u a l l y  a l l  fe m a l e ,  9 4 %  W h i t e ,  3 %  B l a c k /A f r i c a n - A m e r i c a n  

 A g e  ra n g e  b e t w e e n  2 0 - 7 6 ;  5 8 %  b e t w e e n  3 0 - 5 0 ,  3 2 %  o ve r  5 0  

 4 5 %  h a d  a  B A ,  2 3 %  a  p o s t g ra d u a t e  d e g re e  
◦ School-based providers had the highest levels of education, followed by Head Start and 

center-based providers.  HBC had the lowest levels. 

 3 8 %  w e re  F C C ,  2 8 %  c e n t e r - b a s e d ,  2 4 %  s c h o o l - b a s e d ,  1 0 %  
H e a d  S t a r t  

  



S e l e c te d  S u r vey  Q u e st i o n s  
 W h a t  a u t h e n t i c  a s s e s s m e n t  p ra c t i c e s  a re  u s e d  b y  e a r l y  
e d u c a t o rs ?    

 H o w  c o n f i d e n t  d o  e a r l y  e d u c a t o rs  fe e l  a b o u t  t h e i r  k n o w l e d g e  
a n d  u s e  o f  a s s e s s m e n t  p ra c t i c e s ?  

 W h a t  ga p s  i n  a s s e s s m e n t  k n o w l e d g e  a n d  p ra c t i c e s  
ex i s t ?  W h a t  c h a l l e n g e s  a n d  b a r r i e rs  a f fe c t  i m p l e m e n t a t i o n  o f  
a u t h e n t i c  a s s e s s m e n t ?  

 W h a t  k i n d ( s )  o f  a s s e s s m e n t  s u p p o r t  d o  e a r l y  e d u c a t o rs  
d e s i re ?  

  

  

  



S u r vey  Re s u l t s  
U s e  o f  a u t h e n t i c  a s s e s s m e n t  va r i e d .  
◦ Overall, 43% reported not using an assessment tool at the time of the survey.  
◦ The majority of those respondents (58%) were HBC providers who stated that they were not required 

to conduct authentic assessment.    
◦ Of those who were using an authentic assessment tool, TS-Gold and Creative Curriculum were used 

most often by center-based providers, Head Start, and HBC providers. Work sampling was used most 
often by school-based staff.  

 Re g u l a r  i m p l e m e n t a t i o n  o f  a u t h e n t i c  a s s e s s m e n t  p ra c t i c e s  
w a s  l i m i t e d .  
◦ The vast majority of early educators spent either 1-2 or zero hours per week in each of the stages of the 

authentic assessment cycle: gathering data/observation; documenting/inputting data; analyzing the 
data; and using assessment data in programming.  

  



S u r vey  Re s u l t s  
 B e l i e fs  a b o u t  a u t h e n t i c  a s s e s s m e n t  p ra c t i c e s  w e re  p o s i t i ve .  
◦ 81% strongly agreed or agreed that they are competent conducting authentic assessment and 

that they incorporate assessment into daily practice. 
◦ 60% felt competent assessing children from culturally-diverse backgrounds or children with 

disabilities or who were English-language learners. 
 



S u r vey  Re s u l t s  
 B e l i e fs  a b o u t  a u t h e n t i c  a s s e s s m e n t  p ra c t i c e s  d i f fe re d  b y  t y p e  
o f  e a r l y  e d u c a t o r.  
◦ HBC providers more likely than center-based, Head Start, or school-based staff to perceive 

themselves as competent at authentic assessment and as regularly incorporating assessment 
into their daily practice.  

◦ HBC were also more likely to believe that the challenges of assessment prevent its 
implementation compared to center-based or Head Start staff, and they were less likely to 
seek assistance than Head Start, school-based, and center-based staff.  

◦ HBC were also more likely to perceive themselves as competent at assessing children from 
culturally-diverse backgrounds, children with disabilities, or English-language learners than 
center-based and Head Start staff.  

  



S u r vey  Re s u l t s  
 Ea r l y  e d u c a t o rs  m a d e  re q u e s t s  fo r  s u p p o r t .  
◦ Embedding assessment into daily routines (24%) 
◦ Using data to inform practice (19%) 
◦ Onsite support in the form of mentoring/coaching (18%) 
◦ Least likely to want support for general principles of assessment (11%)  
◦ Head Start staff were more likely to request support than HBC and center-based providers, 

but not more than school-based staff. 

 Ed u c a t i o n  h a d  a  s i g n i f i c a n t  i m p a c t  o n  b e l i e fs  a n d  p ra c t i c e s .  
◦ As education levels increased, perceptions of competency and reports of regular 

implementation decreased, while perceptions of barriers to regular implementation 
increased. 
 



C o n c l u s i o n s  
U s e  o f  a u t h e n t i c  a s s e s s m e n t  p ra c t i c e s  a re  l i m i t e d  i n  s o m e  
e a r l y  c a re  a n d  e d u c a t i o n  s e t t i n g s ,  p a r t i c u l a r l y  H B C .  

  

 T h e re  a re  d i f fe re n c e s  i n  h o w  va r i o u s  e a r l y  e d u c a t o rs  p e rc e i ve  
a n d  i m p l e m e n t  a u t h e n t i c  a s s e s s m e n t  p ra c t i c e s  i n  t h e i r  
t e a c h i n g  a n d  c a re g i v i n g .  
◦ HBC exhibit greater inconsistencies in their understanding and practices related to authentic 

assessment than other early educators. 
◦ Level of education affects perceptions and practices. 



I m p l i cat i o n s  fo r  CQ I  
 H o w  t o  fo s t e r  a  C Q I  a p p ro a c h ?   
◦ Important to understand the knowledge and use of quality improvement practices  
◦ Differ by group 

 W h i c h  q u a l i t y  i m p ro ve m e n t  p ra c t i c e s  l e n d  t h e m s e l ve s  t o  a  
C Q I  a p p ro a c h ?  O r,  h o w  t o  i n c o r p o ra t e  t y p i c a l  p ro fe s s i o n a l  
d e ve l o p m e n t  s t ra t e g i e s  i n t o  a  C Q I  a p p ro a c h ?  
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