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How can the science of children’s 
health, learning, and development 
inform how the workforce supports 
children from birth through age 8? 

Abbreviated  Statement of Task 
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Why Was This Study Needed? 

No nationally agreed upon set of standards that define 
what early care and education practitioners should know 
and be able to do. 
 
• Should all Head Start teachers be required to have a BA? 
 
• What is the role of the BA in program quality and child 

outcomes? 
 
• How can Higher Ed better meet the needs of the ECE 

Workforce? 
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Children are already learning at 
birth. 

Development and learning in the 
early years is rapid and cumulative 
– and is the foundation for lifelong 
progress. 

Adults who provide for the care and 
education of children birth through 
age 8 bear a great responsibility for 
their health, development, and 
learning.  

Key Messages 
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Just when consistent, continuous 
support is so important, the systems 
and services that children encounter 
– and the systems that support the 
adults who work with them – are 
fragmented.  

Practices and policies have often not 
kept pace with what we know about 
the sophisticated knowledge and 
competencies required to provide 
high-quality care and education for 
children birth through age 8. 

Key Messages 

High-quality practice requires more 
than individual mastery of 
competencies. 
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Qualification Requirements 

1. Strengthen competency-based qualification 

 requirements for all care and education professionals 

 working with children from birth through age 8. 

The recommendations in this presentation are abbreviated; please see Chapter 12 for complete recommendations and 
implementation considerations.  
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Presentation Notes
Current qualification requirements vary widely for different professionals based on their role, the ages of the children with whom they work, their practice setting, and what agency or institution has jurisdiction or authority for setting qualification criteria. 

Lead educators are those who bear primary responsibility for children in formal care and education settings and are responsible for planning and implementing activities and instruction and overseeing the work of assistant teachers and paraprofessionals. They include the lead educator in classroom and center-based settings, center directors/administrators, and owner/operators and lead practitioners in home-based or family childcare settings.


Rationale for bachelor’s degree:
Existing research on this question has important limitations and has produced mixed findings, and as a result it does not provide conclusive guidance. The research does not discount the potential that a high-quality college education can better equip educators with the sophisticated knowledge and competencies needed to deliver high-quality educational practices that are associated with better child outcomes at all ages.

The current differences in expectations across professional roles lag behind the science of child development and early learning, which shows that a similar high level of complex knowledge and competencies is needed for educators working with young children of all ages. 
Lower educational expectations perpetuate the perception that educating children in some settings or at some ages requires less expertise than others, making it difficult to support policies that will maximize the potential of young children and the early learning programs that serve them. 
Disparate degree requirement polices create a bifurcated job market, both between elementary schools and early care and education as well as within early care and education as a result of differences in degree requirements that are already in place.
Greater consistency will bring the care and education sector in line with other sectors, such as health and social services, which do not vary in minimum expectations for similar professional roles based on the age of the children they work with. 






 
 

Qualification Requirements 

The recommendations in this presentation are abbreviated; please see Chapter 12 for complete recommendations and 
implementation considerations.  

2. Develop and implement comprehensive pathways and 

 multiyear timelines for transitioning to a minimum 

 bachelor’s degree qualification requirement, with 

 specialized knowledge and competencies, for all lead 

 educators working with children from birth through 

 age 8. 
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Current qualification requirements vary widely for different professionals based on their role, the ages of the children with whom they work, their practice setting, and what agency or institution has jurisdiction or authority for setting qualification criteria. 

Lead educators are those who bear primary responsibility for children in formal care and education settings and are responsible for planning and implementing activities and instruction and overseeing the work of assistant teachers and paraprofessionals. They include the lead educator in classroom and center-based settings, center directors/administrators, and owner/operators and lead practitioners in home-based or family childcare settings.


Rationale for bachelor’s degree:
Existing research on this question has important limitations and has produced mixed findings, and as a result it does not provide conclusive guidance. The research does not discount the potential that a high-quality college education can better equip educators with the sophisticated knowledge and competencies needed to deliver high-quality educational practices that are associated with better child outcomes at all ages.

The current differences in expectations across professional roles lag behind the science of child development and early learning, which shows that a similar high level of complex knowledge and competencies is needed for educators working with young children of all ages. 
Lower educational expectations perpetuate the perception that educating children in some settings or at some ages requires less expertise than others, making it difficult to support policies that will maximize the potential of young children and the early learning programs that serve them. 
Disparate degree requirement polices create a bifurcated job market, both between elementary schools and early care and education as well as within early care and education as a result of differences in degree requirements that are already in place.
Greater consistency will bring the care and education sector in line with other sectors, such as health and social services, which do not vary in minimum expectations for similar professional roles based on the age of the children they work with. 






 
 

A degree requirement that doesn’t stand alone 

The recommendations in this presentation are abbreviated; please see Chapter 12 for complete recommendations 
and implementation considerations.  
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These multiple factors are like interconnected gears that will not function if moved in isolation (see Figure 12-4). Therefore, strategies and implementation plans should include:
 
Pathways and timelines for lead educators, differentiated by individual needs, to acquire the necessary education in child development and early learning. Considerations should include
differentiation between pathways for current professionals with practice experience and those for the pipeline of prospective future professionals entering the field; 
strategies for improving the affordability of higher education programs by mitigating the financial burden of obtaining a degree through, for example, scholarships, tuition subsidies, tuition reimbursement as a benefit of employment, loans for degree-granting programs, and loan forgiveness for care and education professionals who work in underresourced programs;
strategies for improving the feasibility of accessing higher education programs, such as providing adequate time in work schedules and other ways to give those who need to maintain full-time income opportunities to complete degree programs as well as
strategies to provide academic supports that bolster baseline competencies for prospective educators to enter and succeed in college programs; and 
adaptive considerations for potential evolution in the nature and format of higher education degree and credentialing systems, including potential future alternative equivalents to the bachelor’s degree—as long as the same general level of education is ensured and is accompanied by the specialized education and training in the knowledge and competencies needed to serve as an educator of young children. Such evolution in higher education might be derive from the use of remote courses and other technology-driven changes as well as explorations of competency-based fulfillment of degree requirements.
Pathways and timelines for higher education institutions to 
improve the quality of specialized training related to practices that foster child development and early learning; 
build the capacity to absorb the number of students who will need access to those programs;
recruit a pool of educators-in-training that reflects the diversity of the children and communities they serve.
Pathways and timelines for systems and policy changes to licensure and credentialing.
Pathways and timelines for systems and policy changes to effect parity in compensation across professional roles within the care and education sector; in workplace policies; and in workplace environments and working conditions, including adequately resourced and high-quality learning environments in practice settings. 
Pathways and timelines to improve the availability, accessibility, and quality of professional learning during ongoing practice. This professional learning should encompass specialized training related to knowledge and competencies needed to engage in instructional and other practices that foster childhood development and early learning, following the principles laid out earlier (as discussed further in the subsequent section on professional learning during ongoing practice).
Assessments of resource needs, followed by resource mobilization plans and innovative financing strategies such as scholarships and stipends for individuals, subsidies for higher education programs, and adjustments to the increased labor costs that will result from parity in compensation and benefits in the care and education sector.
Assessments to examine and plans to monitor and mitigate possible negative consequences, such as workforce shortages, reduced diversity in the professions, increased disparities among current and future professionals, upward pressure on out-of-pocket costs to families for care and education (creating a financial burden and  potentially driving  more families into the unregulated informal sector), and disruptions to the sustainability of operating in the for-profit and not-for-profit care and education market).
Recruitment plans to engage a new, diverse generation of care and education professionals, highlighting the prospect of a challenging and rewarding career.
Assessment plans to monitor progress and adapt implementation strategies as needed.






 
 

Qualification Requirements 

The recommendations in this presentation are abbreviated; please see Chapter 12 for complete recommendations and 
implementation considerations.  

Simply instituting policies requiring a minimum bachelor’s 
degree is not sufficient:  

• Implement carefully over time 
o multiyear, phased, multicomponent, and coordinated strategy,  
o tailored to local circumstances 
o coordinated for changes at the individual, institutional, and policy 

levels 
• Implement in the context of efforts to address other interrelated 

factors 
o Thus, this recommendation is closely interconnected with those that 

follow.  
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Current qualification requirements vary widely for different professionals based on their role, the ages of the children with whom they work, their practice setting, and what agency or institution has jurisdiction or authority for setting qualification criteria. 

LEAD EDUCATORS are those who bear primary responsibility for children in formal care and education settings and are responsible for planning and implementing activities and instruction and overseeing the work of assistant teachers and paraprofessionals. They include the lead educator in classroom and center-based settings, center directors/administrators, and owner/operators and lead practitioners in home-based or family childcare settings.

RATIONALE FOR BACHELOR’S DEGREE:
Existing research on this question has important limitations and has produced mixed findings, and as a result it does not provide conclusive guidance. The research does not discount the potential that a high-quality college education can better equip educators with the sophisticated knowledge and competencies needed to deliver high-quality educational practices that are associated with better child outcomes at all ages.

The current differences in expectations across professional roles lag behind the science of child development and early learning, which shows that a similar high level of complex knowledge and competencies is needed for educators working with young children of all ages. 
Lower educational expectations perpetuate the perception that educating children in some settings or at some ages requires less expertise than others, making it difficult to support policies that will maximize the potential of young children and the early learning programs that serve them. 
Disparate degree requirement polices create a bifurcated job market, both between elementary schools and early care and education as well as within early care and education as a result of differences in degree requirements that are already in place.
Greater consistency will bring the care and education sector in line with other sectors, such as health and social services, which do not vary in minimum expectations for similar professional roles based on the age of the children they work with. 






 
 

Leadership 

8. Ensure that policies and standards for care and 
 education leaders  encompass the foundational 
 knowledge and competencies needed to support high-
 quality practices for child development and early 
 learning. 

The recommendations in this presentation are abbreviated; please see Chapter 12 for complete recommendations 
and implementation considerations.  

For early care and education leaders, strengthen instructional 
leadership as a core competency.  
  
For principals, better integrate early learning principles and best 
practices throughout the principal development pipeline. 
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Call to Action 

This report calls for a commitment to the pathways that will 
lead us to the systems and policies that we need (rather 
than making do within the systems and policies that we 
have). 
 
This is not fast, easy, or cheap. It will require a strategic, 
progressive trajectory to transform the professional 
landscape, accompanied by significant commitment, 
mobilization of resources, and innovations in financing.  
 
But the status quo will perpetuate today’s fragmented 
approach, resulting in less than adequate support for 
children’s development and learning.  
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Implementation Activities 

NAEYC 
• Power to the Profession initiative 

 
National Academies 
• State Teams   

15 



Final Thoughts 

• Elevate the perception of the professionals who work with 
children from birth through age 8:  

• Recognize their complex and important role and the 
intellectually, physically, and emotionally challenging 
nature of their work. 

• Recognize the deep, extensive, and ongoing professional 
learning and other support that is required for them to be 
successful.  

• Improve the quality of professional practice, the quality of the practice 
environment, and the status and well-being of the workforce. 

 

• Retain highly effective practitioners and bolster the recruitment of a robust and 
viable pipeline of new professionals. 

 

• As a result: Get things right from the very beginning for all children, laying the 
foundation for their lifelong progress. 

The committee anticipates these actions will transform the workforce: 
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Report available for download at: 
 

http://www.nationalacademies.org/hmd/Ac
tivities/Children/BirthToEight.aspx  

 
 
 

New National Academies 
Consensus Study! 

 
 
 

Committee on Financing Early Care and 
Education with a Highly Qualified 

Workforce 
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