. Teacher Behavior

Goal-Setting System

CHILDR
=4

REN'S

RNING

NS

| dald

April Crawford, PhD
Children's Learning Institute at The

University of Texas Health Science
Center at Houston (UTHealth)




Texas School Ready & CLI Engage

CLeSNJAJE o s - oasusmsoncss - mwmonsaron - ver oo () ()
hitps://cliengage.org

Welcome to CLI Engage

The Children's Learning Institute (CLI is 2 beader in the development of research-based tocks to
improve early education quality. In 2014, CL! partnered with state agencies to build a platform
that could deliver these toals to a greater number of programs, This platform, CLI Engage, now

houses free resources for educators and familles of children ages 0-6

Primary Funders:
» Texas Workforce Commission
« Texas Education Agency

EXPLORE OUR TOOLS & RESOURCES

C 8 T @

SCREENING, PROGRESS ONLINE LEARNING AND ACTIVITIES
MONITORING, & PROFESSIONAL AND
OBSERVATION DEVELOPMENT MATERIALS
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TBGS Professional Development Model l

Process

Professional
Development
Approach
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Content: TBGS Competencies

» Best Practices (cross-domain)

Classroom Management

Social & Emotional Development

Centers
English Language Learners

Student Progress Monitoring, Assessment,

& Lesson Planning
Effective Use of Technology

* Language & Literacy

Oral Language

Read Alouds
Phonological Awareness
Letter Knowledge

Print Concepts

Sample ltems:
Print Knowledge, Letter
Knowledge & Early Reading

Core Conc | The YWhat]

Distinguish between GRS of print fe.¢.

1 between pond and photograph of ilksEratean:
Talk with children about what it a letter, word, or
potunel,

1 Talk abcart/recopnize famillar words (e, names,
fridrsds’ names. ernviionmental prink, el )

C{:ﬂex@m

|W:%Mm

3 print, bether, or resding insbruction (e g Teer 1-amall
e o ol chilidren o Thir 3 - ddlitienal il
e for Rargeeted childienl,

bl CRaldved i [WRAL lotlir, or Paading
2 transhtion scthdthes e g "Line up o o roime
Ft AR e betler AL

Tk aitscas® pring and better haring
wrsdenutiiined CONENS e 2 Labing i sntage of
# beachable momend during greeting. bathroom,

3 eeealianack, waiting time, vealking in Follwirgs,
oo Hirree, abe.s T hasr poinks Gyt e Lalk
bzl Ui EXIT aign wolbeini vadlbing dreiri Ui Full,
efc.l Mol Mol dunng cenbers

Strotegies & Approao {TheHaw]

Talk aboait features of pring such as bt containg
letters, words, senbences, and/or spaies during

2 nedching BEThiCes [eg. disnguishes Belwiien
letters, numerals, pictures: segment words from a
SelEnde, shart @3, hang words]

Tizschaor ek & book msding (o reinTorsetetr?

il je g, Teackher reads an ABC book
ared Enplicithy cadls sttention o the betiers named/
shownoonrsecied 1o a sound - example: Chicka
E-fi-%ﬂwn Boam “Look, Hieng sed the betters 5, b,

3y

Talk abcait book and print concepes while reading a

besok e g, resding propresses from left (o right, top
2 to bottem, return seeep, ¢,

tobe: kot while encoding Dwriting wonds), which is

i e ] i TR T AR RN,

Uiz th bepiir wanll a5 20 ireragtivg Desching bl
b emphaine leatufes of print [eg. play et
wall pamees, better waadl transibons., durng poumal
writingl.

« Writing
« STEM
« Science

« Mathematics

Explaln stradepies pood readers we o mad
unfamiliar wonds, mchading scending ool wondi,
losoking Bor partiichuniy of weards Ry kg,

O COMPEATing Lrkndme woets 1o simiar ke

wioets. (analogy], of conakering piunes A on et 7
b cosnifurm the wond makes seraae, Bote: This ibem
sgplii bo cliddrod vaith biginniag reddirs, c
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Content: Teacher Role in Determining Focus

« Who decides what areas of practice to improvee
« Who decides what competencies are evidence-basede

« Who decides how to prioritize within the range of
evidence-based practices?

’ |
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Process: TBGS Improvement Cycles

« Coach or mentor
» Professional Learning Communities

* Independently

Analyze

Continuous

Improvement

Practice

€ =i | UTHealth

|NST|TUTE, The University of Texas

Haalth Science Center at Houston



Process Step: Analyze

Analyze

Continuous
Improvement
Cycle

* Child assessment data
« Organization priorities
» Personal priorities and interests

Practice

<Al
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Worksheet: Analyzing Data to Set Goals for Pre-K Instruction

After bringing together all sources of data, place chedimarks in the boxes where data or strong interest indicates an area you
could prioritize for additional PO and instructional practice. See any trends? Consider these areas when selecting your professional
keaming sessions. Remember: You may see a kot of checkmarks in rows for academic skills, but a great way 1o support academic
skills is 0 increase the quality of your ineractions with students e.g., responsive teaching, scalfalding). When you are finishad, rank
the top three areas you would like to priaritize for your nex professional learming sessions in the far right column,

My Profess onal My Carmpus)
R Development Nesds District Needs

Areas of Intensst Data-based My Diata-based Areas of Rank
evaluations, | Areass of | istandardized

abservations) | Interest tests) ntereat

=]
5
o

Whale | Tier 15Small | Tier 2 Small
Group Group qroup

)
u
)

Clasgroom Management
Responsive Teaching
Social & Emotional Skills
I.ﬂngu_&EE & Communication
‘Wocabulany

Using Read Alouds
Phonological Awareness
Letter Knowledge

Print Knowledge

Emergent Reading

Wi firg

Mathematics

Sdance

Social Studies

Data-based Instruction / RTI
Scafiolding

Supporting English Learners
Ohier:

Cithar:

Cithar:

Ciiher:

UjUjLj0jLojUjjoLujuUILUIUUIL (U D
UjDjLj0jojUjjLjU LU ULLUU|L|D|U
UjUjLjujLjiljLj0ujuuLLuiLQ|u
UjUjUjujLjUUDjujLu U UL IL|UL (U D g
UjUjUjujLjUUDjujLu U UL IL|UL (U D
UjUjLjUjLjjjLjouuLUILiUIL (UL
UjUjLjUjLjUu LU UL UL (U
UjUjUjujLjUUDjujLu U UL IL|UL (U D
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Process Step: Plan

* Visualize where you want to be in your
practice

* |dentify professional development content
that supports understanding In a learning
areq

 Set goals by identifying instructional
stfrategies to improve your teaching

* Plan how you will practice by integrating
classroom activities that are well-aligned
to your goals

Analyze
\ Data

=1 Continuous
Improvement °©

@ N °
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Process: Short-term
Goal Report and Action ===
Plan = ae—

L P e g antnd Brding g Classroom Otservation Tool Short -term Goal Report
- g, A peplans

P
g s

» Select goals aligned with e =
child PM and teacher SEeEEEEEe
obsevration results (e.q., OIS
CLASS) e

 Use priority levels to guide o e
goal selection —

* [dentify PD resources (e.g.,
lessons, strategy videos) -

4 . SHE
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Process Step: Practice

Analyze

Continuous
Improvement

Continuous Improvement
Means Incremental Progress Practice

The gap between where you

are today and where you Where

want to be is your optimal
goal-setting range.

You Visualize
Yourself

Practice Continuum

[ 4 , Z;E
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Dy ¢ = = ) I8 R Vsl ~1 pey PRINT ACTIITY
earn more about the Pre-K COT in our public online course! = :

to accmss the COT overview public course. The course can be viewed online through the CU Engage

o login required

o Fre-K Frimary Doman

View video exemplars for items in each COT domain below.

- re-K Secondary Doranr
b oy = o e Com rhs: " o K2 Privary Doman
COT Item 190 COT ltem 14 COT Mem 261 s

ob writing your nar >

Oral Language Oral Language

Jtem 30 COT ltem 32 COT Item 34 Uik about what you can do, who help

o "
tEarang | UTHealth
INSTITUTE The University of Texas

Heaalth Science Center at Houston



"Cycle Within the Cycle" Reflection Process

"The power of the reflective cycle
seems to rest in its ability to first slow
down the teacher’s thinking so that
they can attend to what is rather
than what they wish were so, and
then shift the weight of that thinking
from their own teaching to their
children learning. Reflection
—Carol Rodgers, “Voices Inside
Schools”

Experience

' ' |-l
C e UTHcalth

INSTITUTE. | The University of Texas



* Goal Set Date:  08/13/2020 * Length of Visit (hours): 0.00 v Show Full Text

STGR
Goal Set Date

Goal Item

Oral Language Use

Using Effective Language Building Strategies

©0

+ Label objects, ideas, and actions by using their specific name during lessons and conversations.

= +  Describe things and actions by telling about their qualities.

+  Model comparing by talking about how items er actions are the same or different than each other.

Scaffolding Oral Language Use

m e

+ Downward scaffolds children’s incorrect, ambiguous, or non-response to build their oral language use.

= + Upward scaffolds children’s correct responses or child’s new topic to build their oral language use.
o Oral Language Use: Context (the When/Where)

+ Involve children in large group oral language activities.

Reflection

What improvement(s) in practice were you trying to achieve?

= 5|[see -|[MD « o XD BEGEBE ===

B I US © -

What did you notice about how your students were engaging with you during the lesson or interaction?

B:usazﬂz::::][sue-][l-a«»|;~zfﬁ~.r G = =
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Observe for Growth

40
kL

30

21 7 27

BOY MOY BOY MOY BOY MOY BOY MOY BOY MOY BOY MOY BOY MOY BOY MOY BOY MOY BOY MOY  BOY MOY

Classroom Centers/ Read Print/Letter Math Assessment
Management | Workstations Alouds & Early & Lesson
Reading Planning
Social & Oral Phonological Written English
Emotional Language Awareness Expression Language
Learners

' Oral Language Use

ultlli

Sep ot Jan =80 Mav May
2018 21 2017 2017 '.H' 2017

il
UTHealth

The University of Texas
Health Science Center at Houston
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Texas School Ready (implemented 2003- l

present)

e Structure;
« Coach-facilitated
« 3 years of support

Who we serve: preschool
teachers (public school PK,
Head Start, and child care)

s . =E
C e UTHealth
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Texas School Ready (2003-present)

Content: Teacher PD Choice

* PD opportunities across
best practices and school
readiness areas

* Pre-determined PD
schedule

Content: Teacher Goal-
Setting

« Goals not directly linked to
PD

 Free choice of goals

« Selected in partnership with
codach

’ |
c LEARNING UTHcalth

INSTITUTE. |  The University of Texas



2018-19 COT-Included TSR-COMP Teachers who completed BOY amd MOY assessements
Statewide Percent: Phonological Awareness

Percent

RO f\hs{,\"",,}@l«“* D O Ay e e D & o2 @'%&’ﬁﬂ;?* & b
& &g e‘ff g
° &¢§$ 4 d@@& TS ﬁ"@ &&90@“
#s® @“9& &

< st""

] evell: Baseline BOY Observed
e Level2: Baseline BOY Observed
] cvel3: Baseline BOY Observed

KR

Item

e Levell: Goal Set
0 Level2: Goal Set
o Level3: Goal Set

a'b% éﬂ

d&@

2018-19 COT-Included TSR-COMP Teachers who completed BOY amd MOY assessements

Statewide Percent: Social & Emotional Development

Percent

90

80

70

60 -

30+

40.

30+

20+

10+
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Teacher and Director Feedback

My TSR coach helped me set my own goals for improvement. 92%

My TSR coach considered my interest or opinions when setting goals

. 21%
with me.
My TSR coach helped me increase my knowledge about child 919
development. °
My TSR coach helped me identify my own strengths regarding

. . : . : . 89%

teaching skills or interactions with children.
My TSR coach asked me about my professional interest. 86%

“This program has been the support that | needed. After so
many years of teaching, my teacher style has changed
and my ‘teaching senses’ are so much more engaged!”
--Carolyn A., Early Childhood Teacher

“I am seeing a difference in the
classroom-the teacher is clearly using
your program with her students and it
shows. The teacher is more in control
of the teaching, she is more at ease in
the classroom, the students are clearly
learning and enjoying themselves, and
the classroom temperament overall is
more enjoyable!”

-Karen N., child care director

’ : s ;
€ R | UTHealth
INST|TUTE The University of Texas

Heaalth Science Center at Houston



TBGS: Face to Face & Remote Coaching

Structure:
* 50 hours of PD
» 12 coaching sessions

Remote
Coaching

RCT Sample:

Face-to-Face

« 174 child care teachers: Coaching
« F2F 66; Remote 59; BAU 49

« Children: 952 pre, post

The research reported here was supported by the Institute of Education Sciences, U.S. Department of Education,
through Grant R305A140378 to The University of Texas Health Science Center at Houston. The opinions expressed are _I_

those of the authors and do not represent views of the Institute or the U.S. Department of Education. CHILDREN'S
c LEARNING UTHCEllth
INSTITUTE. The University of Texas



Comparative Coaching Study (2014-1 8)

Content: Teacher PD Choice Content: Teacher Goal-

« PD opportunities across Setting
best practices and school  All goals aligned to PD
readiness areas schedule and content

» Pre-determined PD areds
schedule * Teacher choice of goals

The research reported here was supported by the Institute of Education Sciences, U.S. Department of Education,
through Grant R305A140378 to The University of Texas Health Science Center at Houstfon. The opinions expressed are
those of the authors and do not represent views of the Institute or the U.S. Department of Education.
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Outcomes

Estimates of Mean Differences and Corresponding Effect Sizes on Teacher Assessments: Intervention Groups
vs. BAU Group

OO Pretest | Postest _______
_ Mean Difference Mean Difference
Teacher Outcomes (SE) p-value Effect Size (SE) p-value Effect Size
0.22(0.49) 0.65 0.07 4.02(0.51) <01 1.00
-0.01(0.06) 0.82 -0.04 0.23(0.06) <01 0.55
0.02(0.05) 0.58 0.09 0.18(0.05) <01 0.69
-0.03(0.09) 0.73 -0.05 0.63(0.09) <01 0.95
-0.04(0.13) 0.75 -0.05 0.25(0.13) 0.06 0.28
0.05(0.06) 0.39 0.13 0.42(0.06) <01 1.02
0.10(0.05) 0.05 0.30 0.44(0.05) <01 1.12
Knowledge
0.01(0.05) 0.85 0.03 0.40(0.05) <01 0.95
-0.01(0.07) 0.88 -0.03 0.41(0.07) <01 0.78
0.05(0.04) 0.28 0.17 0.39(0.05) <01 0.95
0.01(0.06) 0.85 0.03 0.24(0.07) <01 0.61
1.44(1.70) 0.40 0.14 10.92(1.63) <01 0.94

The research reported here was supported by the Institute of Education Sciences, U.S. Department of Education,
through Grant R305A140378 to The University of Texas Health Science Center at Houstfon. The opinions expressed are
those of the authors and do not represent views of the Institute or the U.S. Department of Education. TR
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Indirect Effect Paths
Group contrast variables > Teacher Outcomes > Child Outcomes
Group Contrast Teacher Outcomes Child Outcomes Standardiz SE p-

Variable ed Indirect value
Effect

[NCETAVEL L RV XV TBRS Total Score Print Knowledge (TOPEL) 0.04 0.01 <.01
Learning Centers EOWPVT 0.03 0.01 <.05

Book Reading Behaviors Print Knowledge (TOPEL) 0.03 0.02 <.05

Phonological Awareness (TOPEL) 0.04 0.02 <.05

Print and Letter Knowledge Auditory Comprehension (PLS) 0.05 0.02 <.01

Print Knowledge (TOPEL) 0.04 0.02 <.05

Phonological Awareness (TOPEL) 0.04 0.02 <.05

Written Expression Print Knowledge (TOPEL) 0.04 0.01 <.01

Phonological Awareness (TOPEL) 0.04 0.01 <.05

ELLCO Total Score Auditory Comprehension (PLS) 0.03 0.01 <.05

Expressive Communication (PLS) 0.03 0.02 <.05

Print Knowledge (TOPEL) 0.04 0.01 <.01

The research reported here was supported by the Institute of Education Sciences, U.S. Department of Education,
through Grant R305A140378 to The University of Texas Health Science Center at Houston. The opinions expressed
are those of the authors and do not represent views of the Institute or the U.S. Department of Education.
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Continuous Improvement for Teachers

(CIT) Study (201 8-present)

Goal: TSR-TBGS model replication with varied
Implementation supports

 Random assignment to PD structure:
« Remote coaching support
« Virtual Professional Learning Community
« Self-Study

« Structure: 10 improvement cycles

The research reported here was supported by the Institute of Education Sciences, U.S. Department of Education,
through Grant R305A180406 to The University of Texas Health Science Center at Houston. The opinions expressed
are those of the authors and do not represent views of the Institute or the U.S. Department of Education.
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CIT Study (2018-present)

Teacher PD Choice Teacher Goal-Setting

* PD opportunities across « Goals are pre-aligned and
best practices and school embedded into PD sessions

readiness areas - Teachers select goals
* NO pre-determined based on PD course
topic schedule choice

e Free choice course
selection

The research reported here was supported by the Institute of Education Sciences, U.S. Department of Education,

through Grant R305A180406 to The University of Texas Health Science Center at Houston. The opinions expressed P =l
are those of the authors and do not represent views of the Institute or the U.S. Department of Education. CHILDREN'S STy 4
c LEARNING UTHCH_lth
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CIT Professional Learning Session

Here are some common biases that trip up every professional at some

Understanding Continuous Improvement point:

COMFIRMATION RECOGHITION

professional development model

that acknowledges peoPIe grow We tend to think that doing nothing is safer than doing something we think

as professionals when they have won't improve things. For example: A teacher knows that, despite her current
clear goals in mind, l’epeated approaches to instruction, students aren't meeting benchmarks for literacy.
opportunities for practicing those When her coach suggests targeted small group instruction, she worries it will

be too disruptive to her lesson plans and will get students further off track. So
she continues with her normal instructional routine, and students continue to
miss benchmarks. Harm caused by doing nothing is often worse than harm
caused by doing something. If a new strategy fails, it still provides insight into
what works and what doesn't work for students.

goals. and ways to reflect upon

Data and good retlective practices (in which you spend time describing events
before interpreting them) are excellent ways to fight against biases, 1f you ever
carch yourself in a bias above, make a note of it, and congrarulate yourselt for
carching ir!

The research reported here was supported by the Institute of Education Sciences, U.S. Department of Education,
through Grant R305A180406 to The University of Texas Health Science Center at Houston. The opinions expressed
are those of the authors and do not represent views of the Institute or the U.S. Department of Education.
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Steps in the CIT Continuous Improvement Cycle

CIT Cycle

Lo L T ] Plan for Improvement

Review previous data Select a Professional
analysis, or, if new data Content Learning Session (PLS)
is available, revise.
I Record your goals
in the Teacher
Set Goals  Behavior Goal-
Setting System
| (TBGS)

Complete action
Complete plan in the TBGS'
Action Plan Short-Term Goals
Report

Ending a Cycle

Update your goals report and
complete the cycle survey
when prompted by coach.

Review and Feedback Practice, Reflect, Record

Participate in one of the

following, depending on

your intervention condition:

+ Independent review
(self-study)

« Professional Learning
Community call (PLC)

+  One-on-One Coaching
call

Practice three CIRCLE activities from
your chosen PLS, making sure to recard
one practice session to upload by the
specified due date. Reflect upon each
practice session, and complete video
reflection questions when you upload
your video.

The research reported here was supported by
the Institute of Education Sciences, U.S.
Department of Education, through Grant
R305A180406 to The University of Texas Health
Science Center at Houston. The opinions
expressed are those of the authors and do not
represent views of the Institute or the U.S.
Department of Education.
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The research reported here was supported by the Institute of Education Sciences, U.S. Department of Education,
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Implementation Challenges

« Technology:
« Data system
» Video-related

 Learner Characteristics
» Self-awareness
« Receptivity to Change

* Infernet
- Contextual Factors » Content relevance &
. . Alignment
* Mission and Priorities . Standards
» School Climate » Special programs/products

* Evidence-based practices
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